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The Summer Hemediation for Incoming Pupils Program 
Mas designed to proFide remedial instruction in fflathematics^ reading^ 
or Bnglish as a second language (ESL) to selected incoming 9th and 
10th grade pupils in Hew York City. This report describes the program 
and evaluates its effectiveness for the summer of 1975* k major goal 
of the program was to bridge the gap from intermediate to high 
school. Pupils were selected on tie basis of their reading and math 
scores on the Metropolitan Achievement Test, or if they were rated as 
having moderate to severe difficulties on the Oral language Ability 
Scale for Eating Pupils' Ability to Speak Inglish* The latter 
students were placed in the ESL component, i total of 3,610 students 
participated in the program^ and of these^ 2S9 were in the ESL 
component. Por students in the ESL componiinti. the goals were to 
improve understanding, speaking, reading, and writing of English* 
Activities provided included structural dialogues, choral repetition, 
reading selections and responding to guestions which assessed 
comprehension^ the writing of letters and vocabulary lists* Pindings 
indicated a statistically significant different from pre^ and post 
testing as measured by the Stanford Achievement Test^-Primary II Wprd 
Beading, Beading Comprehension, and Listening Comprehension Subtests. 
The majority of ESL and non ESL students, were oriented to their pew 
high school An a positive way* Despite deficiencies in library and 
guidance services, the overall program _must be judged a success. 
(Author/AM) 
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Table 1. Results for ESL Oomponent Students of a t-test 
for' correlated means for tlie si^ifioanoe of 
the mean difference from pre to postteBting of 
the Reading ComprehenBion Suhtest of the Stanford 
Achievement Test* 

Tahle 2* Hesults for ESI Oomponent Students of a t-test 
for correlated means for the significance of 
the mean difference from pre to posttest of 
the Idstenlng Comprehension Subtest of the 
Stanford Achievement Test* 

Tnble 5* Students ' Ratinga of S-t^aer Remediation Program, 
Courses ^ by percent^ for each hi^ school and 
total program. 

Table 4* Percent of Students' Responses to Questioimaire 
for Students^ by hi^ school and total proBram* 
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SIWIER ESIi RmEDIATION FOR OTCOMXRG POTILS-1975 HIGH SCHOOL UlffiR^lA #2 



1.0 PHOGRAM DESCRIPTION 



The Summer Hemediation for Incoming Ripils 1975 Hi^ Scliool 
Umbrella #2 vjeo designed to provide remedial instruction in Mathematics^ 
Heading or English as a Second langunge to selected incomii^^th and 
10th grade pupils* 

Pupils v/ere selected for the program who were tviO years or more 
belo^^^ grade level in reading or math as measured by the Metropolitan 
AchieveMept Testi or v;ho were rated as having moderate to severe diffi-- 
culty (0»F) on the Oral language Ability Scale for Rnting Pupils* 
Ability to Sperfc English* The latter vjere placed in the ESL component* 

The total number of students who participated in the program was 
37^10 and of those^ 299 "^^'^ ere in the ESt component/ according to the 
Program Coordinator* This figure v/as based on an estimate of 23 ESL 
students per school In the 13 schools v;liich had an ESL components 
Of "Che total of 18? teachers in the program^ 81 taught Reading^ 92 
taught Math, IJ taught ESL^ 1 served as a Librarian^ and 90 others 
taught the third period subjects such as typing ^^nd shop. The program 
staff also included 135 Educational Assistants and 155 Students Aidea* 

The programi orientation sessions for teachers begnn July 2^ 1975 
and the progrnm for students began July 7* It 'was held for twenty days 
of thre;e 50 minute periods through August 1, 1975* 

The program was desipied to "bridge the gap in changing schools" 
from inter-mediate school to hi^ school as well as "to help overcoine 
learning difficulties"* Po±* students in the ESL component^ the areas 
stressed were to be "improved understanding^ speaking, reading and 
writing of English". 

The enabling activities to be provided for the ESL students, 
described in the proposal,, were "students will learn by listening to and 
emulating good models of speech. They will learn vowel and oonsonent 
sounds, basic intonation pattern, rhythm, eto. Vocabulary activities 
will relate to their classroom, school and family environment. E'eadLng 
main ideas and applying new voioabulary* Writing activities will consist 
of writing lettars, summaries and new endings to stories". 

EyALUATION PROOEDTOES 

2*1 PROGRAM OBJECTIVES / 

The PRODUOT OBJECTIYES specified in the modified evaluation design for 
English as a Second! Language students 1/ eras 

1) To achieve statistically significant grovith in roMing from pre 
(7/7) to post (7/29) as measuxsd by the Stanford Achievement Test- 
Primary II Word Reading rmd Reading Comprehension Subtests (A&B). 
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2) ?o acMeire statistically signific^t growth from pre C?/?) to 
post (7/29) in ability to communicate in Siglish as measiired by the 
Listening Gompreliension subtest of the Stanford Achievement Teat- 
R^iranry Level II- 

The PROCESS GBSmTTVEB of the Simmer Hemediation Program, for 
incoming Hi^ School ]^ipils v/erei 

3) To provide remedial instruction in math, rending nnd English as 
n Second Languase during ^/2 day sessions for the period of July 7- 
August ^975- 

4) To provide supportive piidance services to help bridge the change 
from a junior hi^ school to a hi^ school, 

5) To provide an orientation to the school plants staff, services, 
regulations and criteria for a high school diploma, 

2.2 STAyPABBIZED TESTIKG 

Alternate forms of the Stanford Achievement Subtests ^yere 
adrainifitered by the teachers in pre and post testing. While there v;bs 
some variation, the pretes^u:_ schedule vras: July 7* Math, July 8: 
Listening oomprehension; July 9« Reading subtests* The posttest 
schedule' was: July 29* Listening; July 30: Mathi July 31* Reading 
subtests* All students in the ISL component v^jere tested except for those 
v'ho v^ere absent or those who entered the program late. The discrepancy 
bet^.'een the Program Coordinator -s estimate of 299 pupils in the ESL 
component ond the 220 pupils %vho were tested vmQ Recounted for by absence 
and students v;ha dropped out of the pi*dgram, according to the Ooordinator, 

A t-^test for corarelated means was pei'formed to test the significance 
of the differenoe in reading comprehension from pre to post testing 
and similarly the significance of the difference betv;een pre and post 
means in listening comprehension, 

2.3 DISOREPAWOY AITALYSiS 

In order to determine the extent to vjhioh the program i^os imple-- 
mented according to the objectives stated in the proposal ^ the 
evaluator visited all the schools to which she had been assigned in the 
Evaluation Plan, observed the ESL and guidance components and conducted 
intervievjs with the on-^site Teacher-in-Oharge, the Teacher Trainers 
and Supervisors, 

Additionally! the English ns a Second Language lesson plans were 
read, vjhere available ^ and the outline of the topics to be covered by 
the Guidance Oouselors were reviev/ed. The Supervisors ' reports of class 
observation of ESL classes were also read* 

A content analysis of 126 teachers' reactions and suggestions con- 
cerning the organization and implementation of the Program, as recorded 
on a Teacher * s Questiomiaire , was performed and is discussed below. 

The responses to a Questionnaire for Students developed by the 
Evaluator to tap attitudes and reactions to the program were also 
tabulated and students' conments read for a content analysis* 
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3^*0 FINDINGS 

= 9'^A®E*^T^ # 1 Students will achieve a statistioally sipiif leant gain 
in feadirif; from pre to posttesting as measured by the Stanford Achievement 
Test - Primary II V7ord Reading and Reading Comprehension subtests. 

Table 1* Results for ESL Component Students of a t-^test for correlated 
means for the sigaificance of the mean difference from pre to 
posttest of the Reading Comprehension subtests of the 
Stanford Achievement Teat. 

N ■ Hean Difference SBID : t 

ij^ months 

Total ESL 222 2.3 »05 4.579*** 

Group tested 

*** sipilfioimce established at the ,001 level of confidence 

N Rre Uemx Post Mean Mean Diff e r e^ee 

(Yr* Mo.) (Yr, MoO (Yr* Mo.) 

Grade 9 144 5.12 3.35 0.23 

Grade 10 3.17 3.W 0.32 



Obaective # 2 Students in the ESL Component vdll achieve statistically 
significant grovjth from pre to posttesting in the ability to communicate 
in English as measured by the Listening comprehension subtest of the 
Strmford Achievement Test - Primaiy Level 11. 

Table 2. Results for ESL Component Students of the t-^test for 

correlated means for the significance of the difference 
between pre and post means in the Listening Comprehension 
subtest of the Stanford Achievement Test, 

N Mean Difference SHIP t 

in months 

Total ESL 210 4.0 .OS 5.156*** 

Group 

*** sifpiificancc established at the ^001 level of confidence 

N Pre Mefin Post Mean t^-^^ 

TYFTHoT) ( y r. Mo.) M f) 

Grade 9 1% 2.52 2.96 . 0.44 

Grade 10 5^ 2.56 2-90 0.34X 
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5*i Achievement in Reading and Listening Oomprehension 



Although not specif ically called for in the evaluation 
design^the English a Second Language students' gains ns n total 
'(N=222; werey enable l ) as' v;ell ns " gains by grade level (Table 2) ^ " :v 
v;ere analysed* The objectives of the summer remediation programs 
a statisticnlly significant increase in the student's level of 
rending oompreliension nnd listening comprehension, were met- 

According to standardized reading grade e qui vaD.ent tables^ it is . 
ejrpectcd that students i;ill gain one-^ten'cn of a year xn reading for 
each month they are in school* Hov/ever^ these ESL students surpassed 
that expectation by gaining on nveroge of tv;o--tenths of a year in 
re.^iding in one month- V/hen analyzed aepar^.tely^ the 9th graders gained 
tv;o--tenths of a year \*hile the lOth graders gained three-tenths of a 
year* 

When compared to the reality of the average loss ex^erienoed 
by students during the simmer, as reported in David J* Wox^ 
Evaluation of NewYork Oity-Title I Educational Kronects, 1966-67 
COenter for Urban Education), these results are even more notable. 
PoxV study reported that v;hen stmdardized Heading tests (Metropolitan 
Achievement Tests) v^ere given in both Spring and J^all,. data indioated 
''an rvernge gain over normal progress of *1 of a year from Fall to Spring 
follov^ad by an average loss of*7 o£ a year from Spring to Fall"* 
This loss reflected an actual decline of *4 plus an unrealized gain 
of s_3* Therefore^ the average gains reported above of at least #2 of a 
year in one month are not only statistically significant but eduoationally 
significant* ■ ■ 

The gains in Listening Oomprehension by the ESL students v/ere also 
significant* As n total group CK^2iO) the students gained an average of 
four-tenths of a year in the month* Vflien anaD zed separately^ ninth 
graders gained *4 of a year v;hile tenth graders gained .3 of a year* 



3*2 FindinRG from Questionnaire for Student s 

Objective #5 To provide remedial instruction in Math^ Heading and 
English as a Second Language* 

Objective #4 To provide supportive guidance services to help bridge 
the change from an intermediate school to a high school. 

Objective #5 To provide an orientation to the high school plant ^ 
staff, services, regulations and criteria for a high school diploma. 

The "Questionnaire for Students" v;as designed by the evaluator 
to tap students attitudes , and reactions to the summer program* Responses 
v'erc tabulated from a sample of 33 students nttRnainR each of these ^3 
high schools? fo^ a total N of 477 students*-^ Questionnaires from thesG 
15 schools ^'ero tr^n.sTnitt^fl to tha evaluf»tor by the Program Coordinator* 

The students v;ere requested to nnsv/er the questionnnire in order 
to strengthen nny subsequent summer program* The students ^^mre further 
requested to specify any suggestions for the improvement of the program in 
nn opnn^nnflnd qi3nntlon rlincnsBod bolotu 



1 Every othnr stud ent v/ns oelected until ( in two caseR 46X...RtudentG* 
nuestioimaires were randomly selocted from each school. 
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QU:^TIOmTAIEE FOR STTOMTS 



TalDle 3^ Students' ratings of Stjjmer Remediation Program courses, 
CE=E^cellent, K=0*K* , N^Not Very Good) by percent ^ for 
each higli school and total program. 
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In the Questionnaire^ students were asked to rate each of their 
summer courses as eitiier "ExcellentV "O.K.'' or "Not Very Good" . 
The specifie percent of students rating each response for each school 
is given in Tahle 3* S-mraiing over the whole program the majority of 
studeirbs ' ratings were positive . From to^ 50^ of thr students- rated " 
each of the courses and the guidance period as "Excellent"! half of the 
students rated "Reading" and "Third Period Activity" as "Excellent"^ 
while 45^45^ gave that rating to "Math" ^ "English as a Second Language" 
and" Guidanc e * " 



rated the com^ses as "O.K." and only from 4% (Heading) to 109fi tMath) 
of the students rated aiyr course as "Not Very Good"* 



Tahle 4^ presents the students' perceptions of the overall effect 
of the progrM as an orientation to hi^ school with the specific 
percent of students * responses for each of the 13 schools listed 
separately as well as totaled for the entire s^ple, CN=477)* 

In response to the question "How useful v;as this program in learning 
about your nevi school?" ^ tvjo thirds of the total sample of students 
circled "a lot" and another quarter circled "some". Only T/^ circled 
"not much" « 

A very similar pattern of positive responses emerged to Question 
#2^ "Hovj usef\il was the G^uid^ce program in learning ahout the courses 
you cnn take In the Fall?" Overall, tv;o thirds of the sample selected 
"a lot", another quarter selected "some" and 1^ selected "not much" . 

84?6 of the overall sample of students responded "yes" to Question 
#4, "Did you get to taaow any teacher or guidance person whom you would 
go to for advice in the Fall?" t^hich is a si^ificant achievement of this 
orientation program. 

90% of the sample of 477 students "would recommend this program 
to your friends" (Question #5) v;hioh^ as an overall endorsement, is 
sxtremely positive. 

In response to Question #6, "Are you looking forward to high school 
in the Pall?", 75% of the students circled "a lot" 19% "some" and only 
00 "not much", which indicates that the majority of students sampled 
had positive feeling ahout coming back in the Fall; one of the main 
objectives of the program xvas therefore met. 

The Questionnaire for Students concluded v;ith one openended 
question, If you have any suggestions to improve the program, please 
write below". Of the 477 Student Questionaires, 157 Questioimaires 
included suggestions. All were read by the evaluator and a content 
analysis was performed. The students' recommendations vjere as follo^^s; 
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1.0 Aoademio 

1*1 Reading Erogram 

' 25 stWents mMe suggesi; concerning the reading programi - - 
They can he simmarized as rBquests for quantitatively more and 
qualitatively more interesting reading materials, including the 
suggestion that the students he allo\^ed lihrary privileges during 
the summer program. Eleven students mentioned that they would 
appreciate being able to borrow books of their choice from the 
school library* (This suggestion seems most appropriate for a 
progrBm aiming at strengthening reading skills), 

1,2 Math Program 

Pe\^er students (S) requested more challenging mathi "include 
algebra in math'' and "math was too easy" and one siiggested 2 course's, 
one more difficult and one less difficult* 

1.5 Extend the Day 

Thirteen students requested a longer day v;ith more subjects; 
the most frequently requested extra subject was a second language, 
Spanish* 10 other students requested courses in addition to those 
offered, including shop, typing, art and music. 

Oredit 

Several students renuestGd credit for the stimner course* 

2- 0 Recreational Activities 

2-1 Suorts 50 students requested more sports activities 

including more (14), svjimiing, basketball and track, 
and an after school sports program- 

S-2 Trips 19 students requested trips to places of interest- 

2-5 Recreational Activities 10 students requested the inclusion 
of activities such as films and parties which would be fim 
so they would"not be vjorking all the time". 

3- 0 lunch 

3*1 20 students requested the inclusion of a free Imich or 
snack brealc* 

5*2 11 students, primarily in the same school, requested a better 
lunch* 

0-3 In tv,>o schools the students requested cold drii^king water, 
wich ^-ould be basic for a summer progrnm. 

Commendntions 

^0 studento used the space for recommendations to sny thnt they 
thought the progrnm \mB G:;collent or was helpful to them. 
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5.? Findiiigs from Teachers- Questionnaire 



The Teachers Quest ipmiaire was desired as rm ojen-ended 
evaluation " of the orgsSlzation md i^lementation of 'the Siffiner " 
Remediation Program* Teachers were requested to make suegesvions 
for the improvement of the program and give their personal reactions. 

The evaluator .received the 126 Teacher Questionnaires in sets; 
however^ the schools from \vhich they osme were not indicated* 
Therefore, the teachers- evaluations and suggestions will he treated 
for the program as a whole* 

A content analysis of the 126 Teachers Questioimaires vjas 
performed and the following teachers' suggestions and reactions were 
categorized s 

1 #0 Program Administration 

1^1 Materials Distribution s ^ The mnst frequently cited suggestions 
concerned the lack of educational materials* 32 teachers mentioned the 
need for more educational materials; hooks, workhooks and games for 
reading and math. Several teachers noted that the problem in their school 
had been late distribution: ''materials weren't available until the 
second week"; another that "funds for materials cnme the last day of 
the program'% another "v;oorkbooks didn't come"* Students v;ere unable to 
see their daily progress"; another "games for math never arived"* 

Other teachers vjrote that there were not enough reading materials 
for certnin levels of difficulty ahd -teachers had to borrow from e^ch 
other. The suggestion made by most teachers was that there should bn a 
greater range of material in reading and math of varying levels of 
difficulty to meet the varied needs of the students* 

A related topic vms mentioned by one teacher v>»ho suggested that the 
library be opened so that the stiidents could utilize it. Three teachers 
also suggested that students be provided with follow-up material for 
August, one noting that his students had enjoyed the workbook. 

.^.2 Extension of Summer Prosram 

Another frequent suggestion, made by 20 teachers, wns that the 
program bo e tended so that it would last five or six v/eeka ; that 20 
half-dnye yas too short o. period for ma::imum effectiveness. . 

1.3 Tlino Schedule -r 



^ :''»cherB suggested that fQUr. 45 minute periods would bo pref err 
to thn thrno 57 minutn periodo, Thny obsnrved th/it the studenta becnme 
rentlnns ^nd folb the olnRsem *forn"too long" . 

-^^ Studenfa Grouping - 

. 5 teachern regjjontod thr.t fntudents be groupod homogeneously nftor 
toRting or be grouped ^^ccording to grade level. 
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^ • 5 student Recruitment 



21 teachers suggested more extensive efforts to recruit students 
for the Summer Rrogram| by recruiting earlier, throu^ more personal 
contact and advertising more extensively One teacher suggest ed " a 
greater effort to renoh ESIi students ttoou^ letters in Spanish, " 



One of the teachers indicated an awareness of difficulty of 
recruitment due to the larger system of fading i "As with ar^ reinhursahle 
^^:progr am ^ funding comes too close (or after) program Is to hagin* This - 
results in feeder schools being apathetic to the program*" 

1.6 Student Credit V . ^ T 

18 teachers suggested that the simmer program offer 1/2 credit 
to students who completed it, as an incentive for recruitment and 
completion of the progrMi* 

1*7 Expansion Program 

Five teachers suggested that the program be es^anded to include 
students already attending high school who need remedial work* 

1*8 Teacher Orientation 

Five teachers suggested a more thorou^ program orientation^ 
particularly regarding remediation^ Including dia^osis and determining 
appropriate material for each student* 

1 *9 Over supervision 



: Thx^ea tea number of visits by supervisora as 

excessive* One teacher had 10 supervisors ■ visits in 20 half d,ays| 
another cited 11 supervisors * visits dmring the 20 half day^ program. 



1 *10 Overt es ting 



Seven teachers objected to the amount of time devoted to testing 
(3 subtests were given as a pretest to ESL students and 3 subtests as 
a posttest, each subtest given a different day)* One teacher objected 
to the use of a standa^ized test for a program of 20 half-days as an 
invalid measure. 

1.11 ^perv/ork 



6 teachers obgeoted to excessive paperwork* 

1*12 Refrestoent Break - 

_ Tho_ s econd most frequent ( 25 teachers ) suggest ion was to include, 
a snack or lomch/coid drink or ice cream break for the students. One 
of the teachers mentioned that .in tbeir school teachers contributed 
funds to enable students to have a snack. CIt should be noted that some 
schools did include n free limch for their slimmer program students, so 
that_this,.is_appare for others) • 



n " 1 ,13 Recreatibn^ana Field Trl^ v 

21 teachers sugg¥sted that some recreational activity he included 
for the students i '6 specified gym or svdming; 9 suggested a weekly 
.field trip; four suggested some type of group recreational activity to 
promote friendships and group spirit* 

1*14 Other suggestions pertained only to some school sites, such as the 
ohjeotion by one cf the teachers to the summer prbgram being held in 
a school v;here noisy construction vms going on throu^out the month; 
several (4) teaohers. mentioned the negative effect on students of the 
outback of teachers after the first week with consequent reshuffling of 
students; a few teachers requested fans' or suggested that the program 
only be conducted on sites with air-conditioning, 

1,15 A few suggestions xvere directed specifically to the guidMice 
component. It was suggested that sroup guidance be scheduled as part 
of the regular program for the class as a whole; that students resented 
being pulled out from the third period activity, 

2*0 Teachers^ Overall Reaction to the Program 

^-Jhile teachers made specific suggestions for strengthening the 
program ^ the overwhelming reaction to the program v/as hi^ly positive, 
82 of the 126 teachers (63%) who completed the Questionnaire stated 
a positive reaction: the program v;as*' excellent" (20) ^ "enjoyable'' (12) 
'^worthwhile" for the students (29), " successful < 14) , "rela^ced" (6) and 
had"no discipline. problems" (3)» 

The teachers e^ressed pleasure in the small class size and in - 
working with a group of students v^ho were motivated to learn and achieve 
in school, 

FindinRs from Observation of Ifaogram by Evaluator 

Seven schools v/ere visited by the evaluator and both the Guidance 
component and all ESL classrooms were observed, usually for the duration 
of the lesson since there vjere no more than two ESL teachers in any 
school, The total number of ESIi classes observed was ten (of the 13 in 
the entire program) and six guidance classes or building tours* The hi^ 
schools visited were r ;- 

1) Benjamin Franklin Manhattan 

2) James Monroe Bronx 

3) Eastern District - Brooklyn 

4) George Wingate — Brooklyn 

= 5/ Thomas Jefferson -- Brooklyn 
6) Clara Barton — Brooklyn 
- 7) William Maxi'jell ^^ Brook 

1) S^^T - . 

Tke Program Coordinator was experienced iV/ell organized, and efficient 
requested interim feedback from evaluators and worked effectively with 
his staff. . 



ESL- ESL Supervisors were most cooperative and all tliree ISL teaohe^-_ 
■i^aine^s observed were very competent, articiilate and ccmmited to meking 
an effort to help the teaohers. Many of the ISL teachers were experienced 
competent Rnd well prepared. 

Disorepanoy Evaluatioji of ESIi Oomponent 

The activities planned in the proposal (see Proiram Description , 
ahove) vrere ■being carried out in most of the ESL component classrooms , 
visited hy the evaluator. Where thot was not the case, it was due 
either to insufficient numhers (5 or 6) of ESL students to make up s 
class (15) and therefore their inclusion in a larger reading class v.dth 
non ESL students, or, in one case, an ESIi class conducted hy a licensed 
social studies teacher instead of an ESL teacher, This resulted _ in .1 ; 
class where students were speaking in Spanish with the student aides 
and not engaging in oral practice in English. . 

However, in several other ESL classes the. students were not parti- 
cipating in activities appropriate to their limited English, that is, 
they should have been practicing speaking In English but were instead 
being given material to decode which was Incomprehensible to them. 
For e"ample,' in one class, students would, read material in aiglish which 
v;as much too difficult for them, compile liste of the words they, did 
not understand (lists with 25 words) and ask the student aides who 
spoke Spnnish for a translation of the word in Spanish. This would 
result in lists of i-jords in English with a parallel word In Spanish, 

Perhaps due to the emphasis in the remediation" program on reading 
(all ESL students were required to take the test. of reading in English 
even though some of them were very recently arrived from Latin America 
and knew ho English) a basic principle of ESL teaching was not being 
implemented in 4 of the 10 classes observedr that students should learn 
listening and speaking skills prior to reading in Siglish as a Second 
Language. Many students could not answer simple questions in English' 
and were greatly In need of oral, practice in English, a. one class, the 
teacher trainer aided by giving a demonstration lesson of structTired 
oral drills appropriate to the basic level of the students. Listening 
to the students having difficulty in speaking made it apparent that 
this practice was vitally necessary. If the teachers had been asked 
to administer a diagnostic/prescriptive assesment instrument for language 
proficiencies, this would have enabled them to better taiow and meet the 
needs of the ESL students. 

However, in every class where th« evaluator noted that students were 
not participating in oral English practice or were reading material 
too dif ficuit for them, it was found that the Teacher Trainers had 
identified these as.,jroblem areas and had or were attempting to assist 
the teachers. In one class, this had meant suplying reading material ' 
at the appropriate (simpler J level of difficulty. In three other classes, 
the Teacher Trainer had asked to give demonstration lessons on ESL_ 
methodology/or to tape a teacher's lesson and go over It with her in terms 

of modeling inflections correctly. ■Therefore, the system of Teacher - 

Trainers assisting on-site was working effectively. 



JiacropBncy Evaluation of Suidance Gomponent 



Most of the Guidance Counselors interviewed and observed on tours 

of the building or group meetings were committed to und were effectively 
renehing the students nnd providing them v/ith information concerning 
their ne^' nchool* 

Several Guidonce Oounselors were effectively working with Student 
Aides^ otudents who were ottending the high school. The Student Aides 
served ns peer resources for the incoming students. 

. The Guidnnoe Supervisor's provision of an outline for topics /which 
''BB to be planned nnd completed by Guidance Ooimselora, served to 
ensure that the Guidance Counselors would plan the topics of their 4 
^'eekly group meetings with students over the entire program period. 

In nddition to small group meeting with students/the Guidance 
Counsnlors had time allocated for individual meetings with students who 
;. v*ore: 

1) referred by teachers who identified a need or problem. 

2) self-referred 

^) in some schools, scheduled by the Guidance Ooimselor so that 
.each student would meet the Guidance Counselor individually 
nnd .discuss interests, needs ^d goals. 

In one school students were given a School Handbook in aiglish and 
Spanish. This ^^m& particularly helpful to ESL new arrivals, and for nil 
incoming students wns more effective thaji distributing separate sheets 
with the floor plan of the school, requirements for the diplomo, staff, 
eLc. v^hich are more easily mislaid than when nil information is gathered 
into an Orientation Handbook, 

■ : 4,0 SUMMAEY OF MAJOR FINDmGS. OOTOLUaiONS AND RECOrPCTDATIONS > 

From observations, interviews and Student and Teacher Evaluations, 
the Siunmer Remediation Program as n whole was i-^ell run and sucoesful. 

The mnjority of students and teachers e>:pressed very positive reactions 
: to the program in their 4uestioimaires and the main AJeotives of the 
Summer Remediation Program were achieved. Students were oriented to 
their no-' high school in m positive way as e^-rpressed by the majority 
looking f or-^ard to returning in the Pall ^-nd able to reGommend the program 
to friendn. The Guidance program was vie^'ed positively by the majority 
of students ns i^ere the simmer coursen, /according to the Questioimnirn 
-for Stud ontn. ^ 

> ESL ntudents rinde statisticilly significant gains from pre to post 

toGting in both rt)nding comprehension and listening comprehension, rs 
; me/ioured by the St-nford Achievement Test, Primnry II. 



The only s iBni fie s^t problem area identified in the ESL Oompone^ 
elasses was that in four of them^ students were not participatins in 
activities appropriate to their limited proficiency in undarstanding and 
speaJcing English. That is, they were given reading material whioh was 
too difficult and were not being given am?al--oral praotice^ i English 
through structured dialogues or^ as suggested in the proposal^ -'emulating 
good models of speech*" 

The follou'ing recoimendations are off ered to the program: 

1) The Program Coordinator held a meeting with the evaluators and 
supervisors on July 16 to obtain feedback, and this kind of Interim 
meeting mif^t be helpful also to teachers. In order that teachers could 
meet ns a group v;ith Teacher Trainers and Supervisors to discuss and 
attempt to resolve problems that arise in implementing the program, one 
afternoon mi^t be saved from the 2 days of pre--program orientation 

and scheduled for a mid-month meeting* 

Scheduling a demonstration lesson by a Teacher Trainer might be 
useful since two teacher trainers were observed meeting with some 
resistence from tenchers to their girlng a demonstration lesson in their 
classroom* 

2) Only licensed ESL teachers should be hired for the ESL component ^ 
as vjas suggested in the proposal. While it is better for students to 
have the same ESL teacher in the Fall as in the Slimmer, when as ESL _ 
teacher is not available from one school for the sumaer program, it might 
be better to borrow a licensed ESI teacher from another school than 
utilize someone without ESL training. In the class observed where a 
licensed social studies teacher was assigned to teach ESL, the time was 
not being appropriately spent. 

3) A diamostic test of oral En gl lah prof iciencv would ennble the teachers : 
to identify the. needs of the students. Jor some, it is practice in 
speaking English x^hich needs attention. 

While the purpose of administering the reading comprehension and ^ 
listening comprehension tests , according to the proposnl, was dia^ostic, 
none of the teachers of ESL students had used the test results diagnos-- 
tically. To begin with, the tests were not desipaed for this use. 

Teachers learned from a represent-^tive of H^rcourt, Brace, Jov.^novich 
that labile the Stanford Achievement Test was excellent for the students 
for whom it vjas developed, it was inapropriate for their ESL students , 
particularly in view of the short time span of the program (20 half --days 
of instruction) • 

Instef^d of the test of Listening Comprehension or Heading Oomprehenoion 
^ diagnostic test of omT proficiency in EnGlish should be given to 
Gtudents so thot te^^chers^'ould be able to identify the areas thnt need 
attention, and so that the student's level of oral proficiency in English 
would be established. ^ 
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Recommendiittions W teachers and Students Sup'ported by the Evalnator 

library As one of the objeetives for students was to strengthen 
rending skills , the library should be open during the summer program. 

to ennble them to borrow books. : 

.... . . ... . . ■. , ■ . . . , 

2) Matc?? ^ ial5 A better ByBtem of material distribution should be 
inatituted, perhaps including baoks from other classes in the sohool 
to meet the varied needs of the students in each oloas, since both 
(52) teachers and a number of students found a lack of materials,; 
particularly for reading | due to funding constraints, 1 

5) Recruitment While some schools made e>rtensive recruitment efforts , 
others nppenrs not to have done as much* The program should be 
evteneiveiy advertised, including articles in the daily press (both 
English nnd Spanish) and radio as^ well as letters to parents of potential 
students in English^ Spanish and for appropriate schools v;ith Haitian 
students^ in French • 



^) E:-rpansi6n of Progrm The suggestion made by a teacher to opsh 
the program to students already in hi^ school in need of remediation 
seems an e:ccellent one. The olass size was often lovjer than the 
ma::lmum of 15* A\the end of the first week teachers were .asked to leave 
the program due to lack of students* The ©valuator had observed 2 
exceilent ESL teachers in one school, both of vjhom v^ere .let go due to 
inadequate numbers of ESL students in their classes* Since there 
are many students who could benefit from these services^ it mi^t be 
best to limit the program to students most in need of English as a second 
l^'nguoge in high school* 

5) Snaok A snack break between second and third period consisting of 
a drxhlc and fruity cookies , etc# would be helpful in renewing enero' 
and providing time for students to meet and tailk informally. The. V 
©valuator cannot recommend luch since she observed most of the lunches 
being thrown away at one school where students finished lunch in 10 
minutes of the allocated 20 minutes^. 

6) Recreation A culminating group trip or activity v^hich the students 
could have Input in selecting ivould be useful in building positive 
identification with the school and strenBthening friendships* 

7) Suidance A practice observed in one school might profitably be : 
picked up by others* Each student was scheduled to meet individually 
with the Guidance Counselor to discuss interests and goals and establish 
contact, rather than wait for students to refer themselves. 

Another suggestion^- made by n teacher , to . schedule the whole class 
as a group for guidance rather than p out smaller groups from Third 
Period Activity, v^ould be useful to consider. 

8) Oversupsrvision On several occassions this evaluntor went^into a ._ . . 
classroom to' observe and found either the Supervisor or Teacher-Trainer 
also observing prior to making suggestions to assist the teacher*^ - 
There seemed to be excessive observation during the program* As teachers 
indicRtedj in one case 10 observers, in another 1"^ observers visited 
thoir clasG in 20 half -days* One TeBcher-in-Charge chnrncteri.^ed it as 



1 - ^ ~ - " 

• BookR - 'rre to be nvnilnble from the regular clnBnroomR* When they v*ere 
not, thn program ordered materials, but only ^fter monies vere nv^ilrble 
crunlng delnys. - 15 « ^ „ , 



a steady t ream of observers. It is recoraiended that the purpose of each 
observer be considered in order to limit the observations and if 
possible, that the Teacher Trainer and Supervisors write up their 
recoimendations to be submmited with the evBluatioii of student achievement. 

If the program administrators assess that the feedback from students 
and teachers was worthi^hile, they mi^t include such instrraents as the 
Questionnaire for Students and the Teacher Evaluatio n in any subsequent 
evaluatloh""alons with the dia^ostic/presorlptive/ achievement test. 

It is reeonmiended that the program be continued next smmer since 
■ there is n pressing need for remediation programs and particularly 
ESL programs^ and the summer remediation program achieved its major 
oboectives and was rated very positively by the majority of students 
horn it v/as designed to assist. 
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sm mi ™3M0N FOB mcom high bghool pupiib - 1975 -mmu #-2;. 

7^^'^^'\ :^:' ■ ■ Mction No. "0951518 [ ' ■ 

Use Table 28 for norm rafirinced achisvenient data not applicable to Tabli 26. (Sea "Instructions" Item 5 before . 
-'X.- '-'.' '' coffipletini this" table. )• . ■ ■ 

■ 28.... StaiiiJatdiiid TesE Results 

In the table below, enter the requested asseisniint Infornstion about the tests/ used to; evaluate the effict-^ 
' project componenti/activities in" achieving dflsired abjectlves,^ Before coBpletlng- this form, [^f 

read all footnotea. Attach additional sheets if necessary, / 




,001 Mstenig 



1/ Identify test used and year of publication (MT'58; CAT-JO^ 
V;. etc.)-'. ' 

2/; Total number of participants In the activity 

3/ Identify the participants by specific grade level (e.g., 

•" ■ grades 3, grade 5) . Inhere several . grades are coinbined j ■ 

enter the last two di|lts of : the cofflponent code, 
4/ To tar number of participanta included in the pre and ' 

, postteit calcuiationi.' 
5/:: 1 * grade equivalenii 2 = pircantUe rink; 3 ^ a score; 
" 4 - Standard score (publiihar's); 3 « gtanine; 5 » raw 

score; 7 - other,. ' 



.6/ SD =,8tandard Divist;.ou 
7/ Test statistics (e.|,, t; F; X^), 
8/ Obtained value 

?/ Provide data for the following groups iipirately: 
' Ne|lectid- (code as N), Delinquent (code as D), 
■ and Handicapped (code as H). Place the in- 
dlcated code letter in the last colunm to 
: signify thi' subgroup-evaluated, :■ : 
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10) Proirani Coordinator did not have data 
; on the discrepancy between the estimited 
: ,1SL : student population (299) and the 
pctual nimher tested (2?2), but attributec 
the differenca to absence and dropouts. 

No breakdovm by grade vss r.vailable for 
estimated nunber of ESL students. 




32. Program Abstract- Please provide an abstract of your project^ Including 
aspects pf the project which account for highly positive rasults. Provide 

a summary of the findlngi In relation to the objectives, as well as a descrip- 
tion of the pedagogical methodology employed. 

33. . Date activities began 7/^^ / Date activities will terminate 8 / 1 / 75 

Mo. Day Yr, , Mo, Day Yr. 

34. Project time span School " 

/ u ) \ . — I I , More than 

(chack one)i 1|_[ Year 2\^\ Summer 3|_| 12 Mos. 4|~| 1 year 



35; Project isr New z\ J Resubmitted 



Continuation 
(Tttle III only) 



A. If project is ^resubmitted, please indicate number of years operated: 

2 years l~l 4 years . 
I^^l 3 years \^ | 5 or more years 
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ABSTHACT 



The Sumier Hemediation^ogram for laooming Pupils 1975 Hi|^ 
School Umbrella # 2 was desired to provide remedial instruotion in 
EEiglish as a Second Language as well as remedial instructi^ math 
to selected incoming 9th and 10th grade students* jPupils were selected 
for the program who were rated as having moderate to severe diffiouity 

( 0 - T ) on the Oral Langus^e AMlity Scale for Rating Pupils' Ability 
to SpesJc English. 



The total number of students who participated in the Opmponent . 
was eatimated as 299 according to the ft^ogram Coordinator. They were 
tau^t by 13 teachers in 13 schools, assisted by Student Aides. Program 
orientation sessions for teachers began July 2 $ 1975 ^d the prograon 
for students was held from July 7 through Au^st 1 for 20 half d^ 
sessions divided into three fifty minute periods. 

The goals for students In the ESL Component were "improved under- 
standing, speaking^ reading and writing of ^glish*^. Bciabling activities 
provided were structured dialogues, choral repetitionV reading selections 
and responding to questions vjhich assesaad comprehension,said the 'writing 
of letters and vocabulary lists* 



From observations, interviews and Student QuestioMiaire responses, 
the Summer Remediation program as a whole was well rim and successful* 
The majority of students e^^ressed very positive reactions to the 
program in their Questionnaires and the main objectives of the SuiMier 
Eemedlation Program were achieved.^ ; ESI Opponent s^ 

statistically sipiifloant gains from pre to posttesting in both reading 
oomprehenslona^d listening comprehension subtests of the Stanford 
Achievement Test, Primary 11^ 

The only significant problem area identified was that in four of 
the ten classes observed, students were not partioipating in activities 
appropriate to their limited proficiency in speakiag ]^glish. That is, 
they were given material to read which was too difficult and were hot 
being given aural— oral practice ^ English as a Second I/anguage through 
struotured dialogues or pattem drills as suggssted in the proposar* 
Due to funding constraints there were also gaps in materials appropriate 
to the proficiency levels of the ISJj students* - 

A recommendation was made to give, students a dla^ostic test of 
liigllsh speaking prof icienoiea to enable the teachers to prescribe 
activities approriate to their needs, which they could not do with 
the data from the listening comprehension and reading comprehension 
"tests . ; " . 



Component Code 



Activity Code , Objecttva Code 
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4- 




..,.5. 
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